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SYNOPSIS

The purpose of this study s to examine the current work sthic of
the work force in Kosciusiko County and to establish what the work ethic
trends for the future of the county will be.

As we begen to research this topic, it was widely apparent
that very Tittle information was available. We had hoped to find a
standardized or nationally recognized survey which we could incorporate
inte our study for analyzing Kosciusko County compared to other aress
of the country, but none were available. Thus, we truly started from
scratch.

In order to show a trend or make any type of comparisons, it was
important tghave two study groups — the current work force and the
Tocal student body. (As an added extra, we Telt it would be interesting
e also survey our K.L.A. ¢lass members for comparison with our work
force study group. Although this was not to be a major aspect of our study.
The results of our K.L..A. classmates’ responses may be found in the
Appendix to this report.)

We set out to define work ethic: identify characteristics and
behavioral treaits which directly relate to work ethic; develop surveys
for the work force and for our student body which wauid enablie us to
measure work athic; afd to report these findings to commnity leaders
An Kosoiusko County in order that they may put the information to use
in improving and/or maintaining the work ethic of our work force.




BACKGROUND RESEARCH

The sconomics of our world is centered around money made and money
saved or spent. How one makes their money is primarily related to work.
How much money is made, saved and spent s directly associated with ethics.
What governs one’s decisions o work, save and/or spend is one’s work ethic.

Geralid Pine and Gail Innis reviewsed the existing litereture in the
area of cultural and individual work values. They cbserved that the concept
of work values is more viable for describing vocational behavior than for
describing interests or satisfactions. Hork Values were defined as "an
individual's needs and priorities and consequent personal dispositions and
orfentation to work roles that have the perceived capacity to satisfy
those needs and priorities.” (Pine, 1987)
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Mar:y factors influence the individual work values. This samas
study suggests that work values are influenced by sociological, culttural,
economic and historical factors. More specifically, these infliuences
include "ethnicity, subcocuitures, sexroies, historical coborts, socio—
goconomic status, significent others, society and sconomic conditions.”
{(Pine, 1887, pg 282) Each of these factors then combine te influence
psychological processes that ultimately formulate individual work values.

Time magazine reported that Americen laborers are working harder
and at more jobs than ever before. The main reason for this, according
to the author, s necessity. “For all the U.S. economy's performance,
hourily pay has never guite caught up with past inflation." (McCarroil 1882,
pg 40) This then supports the previous claim that socioecononic conditions
are a key factor in the development of work ethic. Furthermore, the decision
to work when singularly assessed, is directly related to the wants and needs
of the individual.

Work-satisfying, challenging work — has become perbaps our most precious
Tuxury, while the couch—potato inertia that passes for leisure has become
as common as dirt.” (Shames 1883, pg 30) According to Shames, satisfied
workers are few and far between. In an effort to make ends meet, and prove
indispensibility, workers are not selecting true leisure, but are compelied
to work obsessively to maintain security. Is this the mind set characteristic
today's teenagers?

The small town 1ife, according to James Jess, nurtures entreprensurship.
“Small towns Toster & strong work ethic. There is also & strong sense
of participation and community togetherness and the absence of class
distinctions." {(Jess 1988, pg 71 Therefore, if small towns are the
driving foree behind a strong work ethic, is there a satisfaction among
the workers or are they caught up in the traditions of past generations?
Wou'id larger cities embrace such & philosophy? Urban areas would more
Tikely adiare to the previous stance that work is a necessity to meet one's
financial responsibilities and desires for possissions. Money equals
freedom and jobs equal money.

Tie key then seems to be that the more earning power one has, the
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graater the opportunities for fulfilling one's desires. Earning power is
directly proportional to educational and experiential levels. Therefore,
this should be direstly reflected fn school curriculm and delineated
specifically to the future work force of America.

Who comprises this future work force? According to a Gallup Youth
Survey, it is a8 sst of nice normal kids 1iving ordinary lives. "Many
teens, particuiariy older ones, are materialistic. A recent study of
college freshman found that the percentage who think it is essential or
vary important to be “very well off financially" had Jumped from 43.5
percent om 1967 to almost 70 percent today." (Gallup, pg 80) The priority
to be well off financiaily is an ideal goal. Many youth settle for the
immediate gratification of purchasing items before their peers, through
mindmum wage Jobs. Others are unable to meet the stringent educational
requirenents for preparation Tor potentially high earning positions and
accept the minimum college courses to achieve satisfactory sarning power
that wou'ld not be classified as "very well off”.

Amstica has been built on the idea of upward mobility, but the
current slumactuaily the entire economic experience of the past decade—
nas raised the spector of downward mobility." (Benenson, Stencel 1982, pg 585)
This pessimistic view is a result of "the nation’'s retrenchment, the
highly competitive job market, the decline of high paying blue—collar
Jobs, arnd the transition to a computer and technology oriented society.”
(Benenson, Stencel 1982, pg 595) The Jjob opportunities for unskilled
laborers are diminishving. College is becoming increasingly important.

One young man stated, “"Growing ug in the '80°'s is not an easy thing
to do. There is & Jot working against us in terms of values and idealis.
However, what separates those who fail from those who succeed...is a strong
sense of self." (Balmaseds 1988, pg 1) Raising self esteenm must be a
key component to the etlucational structure iIf the system is to set about
the task of better prepariong future adults. This is but one problem
schools and teens are facing today.

Being Unspecial in the Shopping Mali High School”, delineated
sevaral problems teenagers and schools face today. Some of these are:
1) Passivity s overwhelming. 2) Whenever Americans have spotted a new
problem, they have turned the problem into a course and added it to the
aurriculm. 3) The freedom to choose wisely or unwisely, to engage in or
avoid learning, is not distributed equa'lly across the student body." (Powell
1985, pg 255) Classroom apathy on the part of the students compounds
the problem. In Karen Schnieder’'s article (1986) she stated that the kids
don’i try because parents and teachers fail to stir and inspire them.
This sesems to be g direct reflection of & generation acoustomed to being
entertained. However, one can not place sole blame of student failure
on tihw student unless the schools accept some responsibility in alleviating
the boradom, and attempting to meet the students’ needs.

If the schools don't alter this course of dissatisfaction and the
faiiure to mest students needs, the population of dropouts will continue
to escalate. The dropouts compound the problem of a productive work ethic
that fosters growth and stability in the sconomic future of the United
Stagtes. "Many dropouts face unemploymnet or poor—paying work as they
compete with high school and college graduates for jobs." (Glazer 1988,
pg 215) Unemployment then compounds the problem because many dropouts, who
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are unempioyed will go on welfare or become criminals.

"Today, dropping out has resumed its traditional meaning, and
peopie who dropout are losers—especially high schoolers, who suffer
tremendous disadvantage when they leave school without sarning a diploma.”
(SBtrother 1986, pg 326) Yet young people continue to drop out. Is it
because they need to work, or don't fit into the school genre? A survey
conducted in Oregon identified the following reasons teens drop out:
dislike of school in general, dissatisfaction with teachers, lack of credits,
disliihke of s specific school, boredom, lack of interest, pregnency, and
a desire to attend an alternative education program.

Are these students aware of the poor economic future they Tace?
Do they care? Is there g poor work ethic in today's teens or is the
work ethic centered around feeling produstive? (I they dom't feel
productive elsewhere, will & Jjob, any Jjob, raise that Teeling of being
worthwhile?) Can students combine work and school or are these comporents
mutusTly exclusive?

The general consensus of research shows pros and cons to working
students. The pros being that a job teaches skills, responsibility, and
discipiine. "Jobs may seem right cut of the Founding Fathers' seducational
manual for how to bring up self-reliant, work—ethic driven, productive
youngsters. But in fact, these jobs undermine school attendance and
involvaement, impesrt Tew skills that will be useful Jdater in 1ife, and
simultaneously skew the values of teenagers, especialily their ideas
about the worth of the dollar." (Gardner 1986, pg 25) Ancther author
said, "Working kids don't necessarily reflect a strong work ethic. They're
into the work but whenre's the ethic? What's the ethic in thinking “what’s
the Teast I can do to get by in schooi?’ What's particularily valuable about
the attitude that I'17 take the eassy classes and get out of school as soon
az possible?” (Mauk 1987, pg E1)

Studies indicate that working students show an incressed tendency toward
tower grades, drug use and dropping out.” (Moore 1888, pg 87) Therefore,
the research opposing students working appears to out weigh the ressarch
supporting it. Thus, it does not seem realiistic that the work ethic is
enchanced by students working. Nor doss research reflect that dropouts,
Joining the work foroe, will fare any better. 5o, what can schools do to
prevent students from dropping our and increase work ethic? What is
the role of the family and community? Can the community help?

One of the hottest educational issues affecting business is what
some see as the deteriorating guality of education and its Tnevitable
consequence: an endangered supply of adeguately educated young pecople
for the nation’'s work force...A shortage not of Jjobs but of qualified
workers Tooms on the horizon., That is why business is coming back to schoo’.”
(Justiz, Kameen 1987, pg 380) One way they are getting involived dis
through summer youth Jjob programs. One business in Caiifornia is supplying
a shutt'le bus to take kids to jobs. These programs do not support
combining work and school but demonstrate that the two can be compatible
with flexibility in scheduling and the focus remaining on education.

Sustained attention to the following goals by parents, employers,

businesses and community may also assist with the development of a respect
for education and & strong work ethic. 1) Americans must understand
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the needs of yvouth in today's society and dea) with them as a resocurce.
2) Offer mors responsibility and better paid jobs with clsar paths of
promotion to high school graduates. 3) Schools must be more flexible

in the ways they teach and are organized. 4) Communities nmust improve
the trangsition from school to work. 5) Review model school programs that
motivate young people and encourage school success. 6) Develop widespread
opporturities with added chances to learn for schootl dropouts. 7)) Launch
& system of Tifelong learning that is fair to young people who do not
attend coilege. 8) Increase opportunities for young people to serve their
communities. 9) Emphasize the need of young people for supportive aduit
relationships. 10) Enlist the balanced participation of all potential
sources of public and private funding." (William T. Greant Foundation 1988,
pg 410-411)

Schools will require major structural reform. One author even
suggests "Class Lime, in particular should be reduce, simply because students
and teacters could employ much of it for better purposes. Teachers need
a more flexible day, they need to get away from the exbausting routine of
large groupdnstruction, theyneed to spend time with students in different
formats, and they need to talk more to sach other about teaching and about
students. Students need to bave their class time reduced because so many
classes are wholly boring and without education purpose.” (Powell 1985,
pg 258) This is very controversial overall reconstruction. Feasibility
and practicality of such a drastic change are questionable.

Other suggestions are simpie and more realistic. “Lengthen
the school day and vear, cut the median class size down from 17.8 to
10 students, computerize, tailor courses to the nesds of individual
students, promncte students based on performance not on time served, recruit
teachers from business and industry, set new priorities in school systems,
and bring business and industry into the public school system." (Lisack
1988, pg 30)

"Short~Lerm occupational predictions and Jabor force projections
point to a gstrong growth of jobs in the white-coliar service sector, growth
in high tech Jobs willi not be substantial and there will be a growing
shortage of skilled workers to Fi11 the millions of new Jobs expected
by the end of the decade. ilong=term cocupational predictions suggest
nundreds of Jobs i new emarging fieids. Many of these Jjobs will require
advanced technical skills.” (Miller, Coady 1984, pg 12) Projections are
promising for those who value education and continue to pursue it.

The new Jjobs wiil aliso require more education than the old ones and
that, top, will make them harder to fil1." (Cooper 1988, pg 443) The
Targest growth area will be in Jjobs that reguire a miniman of four vears
of high school and four years of college or more. Again, the focus for
sucoess comes back to educeation. Simplistically, it appesrs to be that
the more you learn the more yvou earn.

Obviocusly there is no easy answer. The problem consists of several
conpler issues ingluding a population of tsenagers who must recognize the
reality that education is the best chance for success and stability.

Schog’is need to build the responsibility and discipline needed to succeed

in society and communities need to support the educstional efforts. Finally,
businesses, who are Tinding the work forces significantly lacking in skills
and training can collaborate with students and the schools to build &
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stronger work force and work ethic.
There is no single future;
1885, pg 11)

The future is what we make of Jt.
there are only alternative futures.” {Lapin

4
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THE STUDY
Davaloping the Surveys:

In developing our study, we attempted to first identify
charactaeristics and behavioral traits beljeved to be closely related to one’s
work ethic. These included such personal characteristics and traits as
one's feelings related to job responsibility, satisfaction, achievement,
arnd ambitions. Also one's feelings regarding a sense of teamwork,
voiunteerism, self-improvement, morals and ethical issues.

Keeping this in mind, we then developed a survey to gather
information relating to these traits in our work force and student body study groups.
In doing so, we designed our survey questions in such a way as to obtain data
relating to the demographic, sducational and work related characteristics
of both study groups. To obtain more specific data regerding the traits
previousiy Jdentified as being closely associated with work ethic, the
guestions asked regarding "work related” charaeacteristics were structured
to cover four broad bassd sulrareas. These categories are:

1. Job Satisfaction

2. Motivetion and Personeal Desires

3. Loyaliy and Commitment to One’s Employer
4. Morals and Ethical Issues

Please note that when assigning questions to these categories, we did in
fact reaiize that many of the questions could be interpretted to cover
‘more than one sub category. Therefore, our personal discretion was used
in the placing of a particular gquestion into one of the categories. This
action was necessary Tor general purposes of data summation.

in an effort to ensure that our study was in accordance with
accepted research standards and practices and thus would be deemed to
be reliabie, we enlisted the assistance of Dr. Danjel M. Snively, &
professor of research methods at Graces College in Winona Lake, Indiana
to review our surveys. Dr. Snively reported to us that our format
and questions were in aorder and would reguire no changes in order to
be considersd valid.

It was determined that responses to the survey woulid be recorded
by the respondants on a "Scantron” scoring card. This would help e1liminate
concerns that employers and teachers woulid be reviewing their responses
to the questions and would aliso assist in the final tabulation of results.
In addition, sach survey would have & postage paid return envelope attached.

The Test Group:

We determined thal we could effectively survey 1,000 individuais or
approximately 1.67% of the county's population. Of these 1,000 surveys,
it was decided that 600 whould be distributexd to the work force, and 400
to the student body. Since our student research was to be completed
in a controlled classroom environment, we were assured of obtaining
an extremaly high rate of response. Without this assurence in the study
of the work force, we felt it would be practical to survey a larger
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group of workers.

In order to reach a diversified group of lTocal workers, we obtained
g list of area empioyers from the Kosciusko County Personnel Association.

The student group studied would come from grades 7-12 and wou'lld
be reached with the assistance of teachers in the Wargsew Community School
District.

Disteibuting the Surveys:
Work Force

To distribute the surveys to the 30 emplovers represented in the
Kosciusko Courty Personnel Association, we first addressed a letter to one
representative from sach firm introducing curselves and our "White Paper”
project. In this Tetier we also stated the approximate date the surveys
would be semt to their attention and the specific need for the survey to be
distributed to a random selection of their work force.

Each empliover received a number of surveys egual in proportion to the
to the percent of employees they had in comparison to the total study group.
A Tetter accompanied the surveys to again express the necessity of a random
sampling of the employses and the date the completed surveys were to be
returned.

The folliowing is & list of the 30 emplovers who were asked to distribute
SUrveys: "y

‘BASF: Corporat ion First National Bank Peabody ABC Corp.
Bertsch Food Service Heaters Engineering * R.R. Donneliey & Sons
Biomet, Inc. He'lvaey & Associates Sea Nymph, Inc.
Cardinal Center, Inc. Ivy Tech. College Sun Metal Products
Chore-Time Brock Kimble Glass, Inc. Tyler Machinery
Creighton Brotihers Kos. Comm. Hospital United Telephons
Da~Lite Screen Co. Lake City Bank Warsaw Chemical
Dalton Foundries, Inc. Morton Thiokol, Inc. whitley Products

Dana Corporation * NIPSCO N Wincna Corp.

DeaPuys Otby, Inc. ) Zimmer, Ing. *

® Surveys were not distributed.

Student. Body

We met with the principals at each school as well as the participating
teachers to summarize the purpose for our study and to review survey
procedures .

All students in 7-8 grade have a "Tiger Time" break periocd. Surveys were
distributed to every 8th teacher (via mail boxes) at this grade level

-

for distribution to the students in their “Tiger Time" groups.

Ninth graders are all required to take Biology, thus we reached this age
group via Biology classes ranging from basic studies to college preparatory.

-8-



Grades 10-12 were reached through their English classes since 4 yvears
of English is required for sach student. The survays were distributed
to remedial, general, and college preparatory classes.
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SUMMARY OF RESULTS

Response Rates:
Worlk Force

Of the 600 surveys originally scheduled for distribution to the
work force, only 483 were ever actually distributed. Three emplovers
in the county eltected not to distribute the survey to their employees.
One employer acknowledged that they were in the midst of a series of
jayoffs, and felt that their respondants may not respond to tie survey
as they would under normal circumstances and thus, bias the results.
Another employer did not distribute the survey due to a clerical error
resulting from a change in personnel. The final employver simply elected
not to partigipate and provided no further explanation. Since the
number of surveys distributed to the work force still exceeded the number
of students being surveved, and since time prohibited us from re-submitting
additional surveys, we Telt we could still obtain & representative sampling
of the community from the remaining group.

Of the 483 surveys sent out, we received 244 back. This gave us

& response rate of 53%. This is considered to be an excellent response
rate by accepted ressarch standards.

Student Body

Four hundred surveys were distributed to the student body and 388
were returned. This was a response rate of 82%. Once again, this was
more than encugh to give us a representative sampling of our students.

Survey Results: :

Attached vou will find copies of both surveys. These copies also
indicate the percentege of respondants answering in sach category. Below
we have ocut'lined a summary of these results.

A, Demographics

Work Force

The majority of the respondants in the adult study group were
mates (87%). The vast majority of all respondants fell between the ages
of 30 - 57 years old. This figure consists of 35% of the total group being
between the ages of 30-39 years of age and 37% of the total group being
betwasn 40-57 ysars of age. The majority of the respondants are currently
married (72%) and have 2-3 children (56%). Of the total population
included in this group, and additional 14% of the respondants indicated that
they had been previocusly married, but are not currently so due to either
divorce or death of spouse. OF the total population included in this group
that indicated that they do have children, 53% indicated that these children
do currently Tive at home with the actual respondant. When responding to
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questions concerning current income and empivment, the 'iar'-gesf response
groups camse from those sarning $19,000-26,999 (31%), and from those working
in manufacturing Jjob positions (31%).

Student Body

The majority of the respondants in the student study group were
maie (55%). The vast majority of a1l respondants fell between the ages of
1417 years old (64%). This figure consists of 36% of the population
baing in tihe 14-15 year old age group and 28% being in the 16-17 year old
age group. A Tull two~thirds (68%) of the respondants indicated that
thair parents were currently married to one another. An additional 28%
indicated that their parents were divorced; 3% widowed; and 3% came from
parents who are single. The vast majority of all respondants in this group
indicated that they do have siblings (892%). OFf this total, 37% had one
sibling and 38% had 2-3 siblings. Sixty-five percent of this study group
indiceted that they currently live with both parents, while 30% indicated
that they live with only one parent. The other 5% indicated that they Tive
with & guardfan or “other. - .-

B. Education
HWork Force

When responding to the questions regarding the highest level of
formal education obtained, 84% of the study group indicated that they were
at Jeast high school graduates. A total of 43% had pursued post~high schoo'
opportunities (20% Jr.a College/Trade School; 18% - 4 Year Colleges; and
5% — Graduate School). When responding to the guestions regarding the
amount of absenteeism they had during an average school yvear, 49% indicated
that they missed 2 or less days of school; 39% missed 3-5 days; and 12%
over § days per year. When asked bow often the respondant had been
subject Lo disciplinary action taken at school during an average year,

a full two—thirds (66%) indicated mever. Thirty percent indicated once

or twice per year, and 4 percent indicated more than three times per year.
When responding to the guestion regarding the school ysar that had the

most influencing effect on their future work ethic, the most common responss
was 10th~12th grades (45%). When asked what was the major influencing
factor during that time pericd leading to the effect on their work ethic,
the most common responses given were a teacher (30%) or family (30%).

Student Body

The vast majority of respondants in the student group were currently
of high school age (82%). When asked to respond to the gquestion regarding
the highest leveil of formal education they plan to obtain, 38% indicated
thay plan to graduate from & 4 year college, 19% plan to graduate from a
graduate school, 20% plan to attend a Jr. College/Trade School, 18% plan
to graduate from high school, and 4% intend to drop out of school
compietely. When asked how many days of school they miss in an average
yaar, the most common response given was less than two days per ysar (40%).
Thirty—-two percent of this group indicated that they are absent 3-5 days
per vear and 28% indicated that they miss more than 6 davs per year. When
asked how many Limes during & year that the respondant has disciplinary
action taken agajnst them jn an average year, the most common response was
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